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Abstract

The primary objective of the present study was to validate the professional competency model for Arabic
language teachers in Al-Muthanna City. This research employed a descriptive survey method. The
statistical population comprised all Arabic language teachers in Al-Muthanna City, from which a stratified
random sample of 221 individuals was selected to participate in the study. The research instrument was a
researcher-made questionnaire derived from the professional competency training model for teachers,
consisting of 53 items on a five-point Likert scale. Confirmatory factor analysis was used to analyze the
data. The findings indicated that four competency dimensions—general competency, multidimensional
competency, instructional competency, and leadership competency—demonstrated good model fit.
Moreover, general competency was identified as the core component in the professional competency
model for teachers in Al-Muthanna City.
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Extended Abstract
Introduction
The quality of any educational system is inherently tied to the competency of its teachers. As
(Rajagopalan, 2015) asserts, no educational system can rise above the quality of its educators. In a
world where pedagogical expectations have shifted from mere content delivery to dynamic facilitation
of meaningful learning, teacher competence has emerged as a critical factor in student success. A
competent teacher must not only possess content knowledge but also the skills to foster critical
thinking, motivation, emotional intelligence, and a culturally responsive pedagogy (Ababio, 2013).
This is especially true for Arabic language instruction, where the subject matter intersects deeply
with cultural and religious identity. Studies by (Aghaee & Ghasemi, 2023) have identified significant
challenges in Arabic language teaching in Iran, such as reliance on outdated methods and the lack
of trained educators, further emphasizing the need for a validated model of teacher competency.
Professional competence is a multifaceted construct encompassing pedagogical skills, ethical
commitment, emotional intelligence, digital literacy, and leadership capabilities (Alsowat, 2023;
Purwati & Sukirman, 2024). Teachers are not only knowledge transmitters but also facilitators of
learning environments where students are encouraged to explore, question, and construct meaning.
To this end, (Kerry, 2015) and (Kanaga, 2007) highlight the importance of performance appraisal and
competency models in developing effective teaching practices. Moreover, the integration of
professional standards and self-efficacy mechanisms during pre-service education has been found
to play a pivotal role in shaping teacher identity and effectiveness (Cheng et al., 2024; Trobst et al.,
2018).
The current study is framed by the recognition that the development and validation of a localized
professional competency model can guide policy, training, and assessment strategies in language
education. Given the unique challenges faced in teaching Arabic in Iragi schools, a contextually
relevant framework is crucial. As emphasized by (Navidinia et al., 2013), context-specific models are
essential for accurately evaluating and enhancing teacher quality. Similarly, global educational
trends such as the digitalization of learning demand that competency models incorporate digital skills
and pedagogical adaptability (Korona, 2024; Tzafilkou et al., 2023). In line with this, (Zhu et al., 2023)
suggests that institutional frameworks must support entrepreneurial teaching behaviors rooted in
competence and innovation. Therefore, the present study seeks to validate a structured model of
professional competencies for Arabic language teachers in Al-Muthanna, Iraqg, incorporating ethical,
instructional, technological, and leadership dimensions into a coherent framework.
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Methods and Materials

This research employed a descriptive survey design. The statistical population comprised all Arabic
language teachers in Al-Muthanna, Iraq (N=521). Using Cochran’s formula and stratified random
sampling, a sample of 221 teachers (140 males and 81 females) was selected. A researcher-
developed questionnaire was used as the main data collection instrument. The questionnaire
included two sections: demographic data and items aligned with the study objectives, designed
based on theoretical foundations and qualitative interviews with subject matter experts. The
instrument consisted of 53 items across four dimensions and eleven organizing themes. The validity
of the tool was assessed using confirmatory factor analysis (CFA), item-level correlation analysis,
and structural equation modeling. Reliability was determined through Cronbach’s alpha and
composite reliability, all of which exceeded 0.80, indicating strong internal consistency. Data were
analyzed using covariance-based structural equation modeling to assess the factorial validity of the
proposed competency model.

Findings

The results revealed that the proposed professional competency model for Arabic language teachers
consists of four main dimensions—general competence, multi-faceted competence, instructional
competence, and leadership competence—each supported by multiple organizing themes and basic
subcomponents. Confirmatory factor analysis demonstrated that all four dimensions had satisfactory
model fit indices. Factor loadings for observed variables ranged above 0.6, with t-values significant
at the 0.95 confidence level, confirming the structural validity of the model.

Specifically, the general competence dimension, comprising personal and ethical subthemes,
emerged as the core of the model. It showed significant and positive effects on the other three
dimensions. The leadership competence dimension included self-leadership and other-leadership,
both with strong factor loadings. Instructional competence included content knowledge, pedagogical
knowledge, and technological proficiency. Multi-faceted competence covered professional skills,
aesthetic awareness, democratic relations, and identity formation. Each subcomponent displayed
adequate construct reliability, with Cronbach’s alpha values exceeding 0.85 across all dimensions.
The structural model also confirmed that general competencies had a cascading effect on
instructional and leadership capabilities, validating the hypothesized hierarchical structure of the
model.

Discussion and Conclusion

The findings of this study affirm the importance of a comprehensive, multi-dimensional approach to
defining and assessing teacher competence in the context of Arabic language instruction. The
validated model emphasizes the centrality of general competencies—specifically personal attributes
such as emotional stability, flexibility, humor, impartiality, and moral integrity—as foundational traits
that influence all other professional domains. These findings align with prior research that underlines
the indispensable role of ethical and emotional competence in teacher effectiveness. Teachers who
possess these attributes are more likely to build trust with learners, foster inclusive classroom
environments, and serve as role models.

The multi-faceted competence domain broadens the scope of professional responsibility by
integrating skills in student motivation, democratic classroom management, creative expression, and
cultural identity promotion. These competencies are essential in language teaching, where student
engagement and contextual relevance directly impact learning outcomes. The emphasis on aesthetic
and interpersonal competencies also reflects a shift towards holistic education, where emotional and
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cultural intelligence is valued alongside cognitive skills. This supports global trends in educational
reform that advocate for socio-emotional learning and identity-sensitive pedagogy.

Instructional competence, as confirmed by the data, includes not only mastery of subject content but
also the ability to connect lessons to real-life contexts, utilize technology, and create adaptive lesson
plans. The inclusion of digital literacy, use of interactive whiteboards, and familiarity with artificial
intelligence-based tools reflects an awareness of the digital transformation reshaping education
globally. Teachers equipped with such competencies are better prepared to navigate hybrid learning
environments and meet the evolving expectations of digitally native learners.

Leadership competence, both in terms of self-regulation and peer influence, was validated as a
distinct and essential component. Self-leadership attributes like self-confidence, clarity, planning,
and emotional balance enable teachers to function autonomously and resiliently. Simultaneously,
other-leadership traits such as instructional facilitation, guidance, and collaborative decision-making
position teachers as change agents within their schools. The positive interconnections between
leadership and the other dimensions emphasize that effective teaching is inherently a leadership
practice.

In conclusion, the professional competency model validated in this study provides a robust and
contextually grounded framework for improving teacher quality in Arabic language instruction. By
integrating ethical, instructional, technological, and leadership competencies into a coherent model,
it offers practical insights for educational policymakers, teacher training institutions, and professional
development programs. The model can be employed to inform the design of targeted training
modules, performance evaluations, and recruitment strategies that align with the needs of Iraq’s
evolving educational landscape. Ultimately, fostering competent Arabic language teachers through
such validated frameworks contributes not only to linguistic proficiency among students but also to
broader educational equity and national cultural preservation.
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