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Abstract

The education system of the Islamic Republic of Iran is centered on teaching life based on Islamic culture.
The deeper and more comprehensive philosophy of education is the instruction of life itself. The
establishment of the system and the governance structure serve as instrumental tools in the hands of the
Supreme Leader (Velayat-e Fagih) to realize the goal of education and the actualization of the potential
capabilities of the people in society. A distinct responsibility of the education system is to oversee the
renovation, reconstruction, orientation, and integration of the country's cultural and educational institutions.
The content of school textbooks and curricula—along with the influence of teacher personality and teaching
methods—plays a pivotal and vital role in shaping the ethnic identity of students, particularly considering
that the Fundamental Reform Document of Education in the Islamic Republic of Iran serves as the primary
reference for designing, developing, and determining the conditions of the implementers of formal public
education policies. Religious and ethical foundations have been the basis for all related affairs. In this
context, apart from a limited number of topics such as environmental issues, global identity is largely
addressed through the lens of religious identity. According to Dewey, education concerning upbringing, if
it relates to the real-life conditions of individuals, fosters moral excellence and cultivates virtuous behavior
in children. This study aimed to understand the impact of the education system of the Islamic Republic of
Iran on shaping students’ national and religious identity during the academic years 2023-2024. To this
end, 22 principals from boys’ and girls’ schools in Tehran across all educational levels and grades were
selected as the target population. The findings of the study indicate that national identity ranks second

after religious identity.
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Extended Abstract

Introduction

In contemporary Iran, national and religious identity formation among students is a critical area of
sociopolitical and educational concern. Given the ideological foundations of the Islamic Republic,
educational institutions are tasked with promoting identity narratives that align with both Islamic
teachings and Iranian national values. The interplay between these identity dimensions—religious,
national, personal, and global—has been a topic of sustained academic inquiry. Numerous studies
underscore the school system’s pivotal role in shaping students’ identity structures through curricula,
instructional strategies, teacher influence, and the sociocultural environment of schools (Kafshchian
Moghadam et al., 2024; Khani et al., 2021).

The national identity discourse in Iran is historically rooted in both pre-Islamic cultural heritage and
Islamic ideology, a duality that remains prominent in policy frameworks and pedagogical designs.
Scholars like (Abbaszadeh Marzbali, 2021) have emphasized how globalization—especially through
digital media—poses significant challenges to constructing a cohesive national identity. At the same

wa



Personal Development and Organizational Transformation

time, others such as (Bigdeloo, 2019) have highlighted how historical narratives and ethnocentric
tendencies have shaped modern Iranian identity, especially during pivotal moments like World War
I. Despite these challenges, the education system continues to serve as a vehicle for embedding
national loyalty and religious commitment.

Studies have shown that students’ sense of belonging to the nation is influenced by a confluence of
social, familial, and institutional factors. For instance, (Rezaei, 2020) and (Soltani et al., 2019) have
confirmed the intertwined nature of personal and social identity with national identity, suggesting that
individuals’ self-concept is partially structured by their perception of nationhood. Furthermore,
identity-related educational policies and practices are increasingly guided by official documents like
the Fundamental Reform Document of Education, which underscores the dual emphasis on national
and religious identity (Mahdian et al., 2022). Despite these efforts, there is ongoing concern that the
ideological framing of national identity within the curriculum may marginalize other culturally
significant components.

Recent studies have also examined how instructional content, especially textbooks, reflect and
reinforce certain identity narratives. In this regard, (Danesh-Pazhoohan, 2021) stresses the cultural
potency of literary works like Ferdowsi’s Shahnameh in nurturing national consciousness, a resource
often underutilized in formal education. Additionally, (Jahanshahi et al., 2024) explored how
educational policy shortcomings in marginalized provinces contribute to identity fragmentation,
particularly among adolescents.

The religious dimension of identity remains dominant in many educational contexts, sometimes
overshadowing national themes. (Omidpour & Delavari, 2022), in a study of the Ahl-e-Haqq
community, revealed how religious identity can both coexist with and conflict with national narratives,
highlighting the need for culturally responsive curriculum design. Meanwhile, (Mohammadi, 2023)
argued for the psychological importance of synchronizing personal, social, and national identities in
youth, a sentiment echoed by (Akbari & Farahbakhsh, 2023) in the context of moral and emotional
development in students.

This study seeks to assess the practical implications of Iran’s formal education policies on the
religious and national identity formation of students. It draws upon responses from school
administrators across Tehran to understand how school-based experiences align with the goals
articulated in national policy documents.

Methods and Materials

This study employed a qualitative, descriptive research design. The sample consisted of 22 school
administrators (both male and female) from elementary, lower secondary, upper secondary, and
technical schools in Tehran during the 2023-2024 academic year. Data were gathered using a 60-
item, four-option questionnaire developed based on the themes outlined in the Fundamental Reform
Document of Education. The questions addressed key identity-related domains, including family
participation, educational environment, textbook content, teacher personality, and media influence.

Responses were analyzed using content analysis and comparative mapping against the policy
standards. The alignment between practical implementation and policy expectations was assessed
using categorized metrics (low, medium, high, and very high) and qualitative interpretations
(desirable or undesirable performance). Demographic breakdowns by gender and educational level
were also included to allow for nuanced insights.

Findings

The results indicate a prominent emphasis on religious identity over national identity across various
school activities and institutional processes. Among the identity indicators, the personality of
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teachers was rated as the most influential factor in shaping students’ religious identity. Over 85% of
school administrators considered the teacher's moral and religious characteristics to be critically
impactful. In contrast, national identity features—such as patrticipation in flag ceremonies or respect
for national symbols—received moderate attention and varied significantly between male and female
student populations.

The content of school textbooks was another area of concern. Fewer than half of the respondents
believed that the majority of identity-related content in textbooks promoted national identity. Instead,
the religious dimension dominated, especially in humanities and social science subjects. This trend
raised questions about the implementation fidelity of educational reforms aimed at balancing the
national-religious identity spectrum.

When examining the role of family, results showed that approximately one-fifth of parents exhibited
little to no interest in their children’s participation in religious ceremonies held at schools. This reflects
a growing disconnect between school-led identity initiatives and familial value systems. Further
disparities were noted in the responses concerning media influence. Alarmingly, the vast majority of
parents were unaware of UNESCQO’s 2030 Education Agenda, indicating a critical gap in parental
engagement with global educational policies that may affect local identity discourse.

The findings also revealed gender-based differences in national identity engagement. Girls’ schools
were found to be more involved in flag-related rituals, whereas religious observance levels were
higher in boys’ schools. Such trends may be reflective of broader gendered expectations within Iran’s
sociopolitical fabric.

Discussion and Conclusion

The results of this study underscore the dominant role of religious identity in Iran’s formal education
system. Despite policy-level intentions to balance religious and national identity elements, practice
heavily favors the former. This aligns with prior research by (Mahdian et al., 2022), which highlights
the structural preference for Islamic values in textbook content and teacher training. It also mirrors
the findings of (Jahanshahi et al., 2024), where national identity is often relegated to secondary
importance in policy execution.

The underrepresentation of national heritage in school curricula, as discussed by (Danesh-
Pazhoohan, 2021), is corroborated here. There is insufficient integration of culturally rich narratives,
such as those found in classical Persian literature, which could otherwise serve as effective tools for
cultivating national identity. Moreover, as (Rezaei, 2020) and (Soltani et al., 2019) have shown, identity
coherence is vital for psychological well-being. The current imbalance risks exacerbating identity
conflict, particularly in multicultural or religiously diverse student populations, as noted by (Omidpour
& Delavari, 2022).

The findings also suggest that educational policies must address the dynamic interface between
national and global identity. (Khani et al., 2021) emphasizes that fostering global citizenship should
not come at the cost of eroding national belonging. Instead, policies should aim for integration,
equipping students to act both as committed nationals and as informed global participants.
Moreover, teacher training and curricular reform must be prioritized. As the most significant identity
transmitters, teachers require comprehensive preparation to navigate the complexities of identity
politics in education. (Akbari & Farahbakhsh, 2023) underscores the necessity of aligning moral
intelligence with identity education—a goal that demands systemic support and policy coherence.
In conclusion, while Iran’s formal educational system has made considerable efforts to incorporate
identity formation into its pedagogical and administrative frameworks, the overwhelming focus on
religious identity has led to an underdevelopment of national identity components. The study calls
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for a more balanced approach, where the richness of Iran’s historical and cultural legacy is leveraged
to foster a multidimensional identity in students—one that is religiously grounded, nationally aware,
morally informed, and globally competent.
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