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Abstract

The aim of the present study was to investigate the status of the learning-oriented leadership model on the
professional empowerment of teachers in the Mazandaran Province Department of Education. The
research method was a mixed exploratory design (qualitative-quantitative). The participants in the
qualitative phase consisted of selected experts from the Mazandaran Province Department of Education
with managerial experience during the years 2022 and 2023, chosen to reach consensus in thematic
analysis. The sample size for the qualitative part was determined through purposive sampling, consisting
of 10 individuals. In the quantitative part, the statistical population included teachers from the education
departments of 32 districts and counties of Mazandaran Province. The sample size for the quantitative
section was determined to be 303 individuals using the Krejcie and Morgan table through stratified random
sampling based on educational districts. The data collection method was library-based, and the
measurement instruments included a semi-structured interview for the qualitative section and a researcher-
made questionnaire for the quantitative section, with the questions derived from the qualitative interview
data. The validity of the questionnaire was confirmed through two methods: (1) face validity and (2) content
validity. In the face validity method, the questionnaire was reviewed by a group of experts, and in the
content validity method, the calculations related to the Average Variance Extracted (AVE) and Composite
Reliability (CR) coefficients confirmed the validity of the questionnaire items. Additionally, the reliability
coefficient was confirmed using Cronbach’s alpha test. The impact of learning-oriented leadership on the
professional empowerment of teachers in the Mazandaran Province Department of Education was
demonstrated through the estimation of standardized path coefficients (t-values) along with the factor
loadings of each variable. As shown, all factor loadings were within an acceptable range and demonstrated
the capability to measure the dimensions. Based on the results of the structural model, the effect of
learning-oriented leadership on the professional empowerment of teachers in the Mazandaran Province
Department of Education had a significant path coefficient of 0.72. Given the significance and positive
direction of these coefficients, it can be concluded that learning-oriented leadership has a positive and
significant effect on the professional empowerment of teachers in the Mazandaran Province Department
of Education.
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Extended Abstract
Introduction
In recent decades, policymakers and educational stakeholders globally have increasingly demanded
higher quality in education, aiming to improve student learning outcomes. This growing demand has
prompted researchers in educational leadership to explore factors that enhance student
achievement (Ozdemir et al., 2021). One key factor repeatedly emphasized is the role of school
leadership in improving educational performance (Shen et al., 2021). Within this framework, learning-
oriented leadership has emerged as a strategic approach. It refers to deliberate efforts by school
leaders to inspire, guide, support, and collaborate with teachers to improve their professional
knowledge, thereby advancing student learning and enhancing school effectiveness (Alazmi &
Hammad, 2021). Such leaders foster a school’s capacity for continuous and profound learning among
both teachers and students (Kulophas & Hallinger, 2020, 2021).
Learning-oriented leadership ensures the school's vision and mission are developed collaboratively
with stakeholders and that the school goals anticipate diverse informational resources to enhance
student learning. Its primary focus is to promote deep and balanced learning across all school
personnel, positioning it as a systemic approach to learning enhancement (Zandi & Sadeghi, 2024).
This shift has simultaneously led to a change in how educational systems perceive human resource
empowerment. Human capital is now seen as a strategic organizational asset, with empowerment
viewed as a modern approach to developing human resources that enhances productivity and the
quality of services (Binfa et al., 2020). In education, professional teacher empowerment is particularly
significant, being a critical driver of learning standards and educational success. Effective
management and leadership in education, therefore, become strategic imperatives in the 21st
century (Noshad et al., 2023).
Teachers today are not only frontline implementers of educational innovation but are also pivotal in
shaping student emotions through their interactions. As key players in national development,
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education systems must be transformative, policy-prioritized, and teacher-driven. The teacher’s dual
role—influencing policy via unions and performing daily classroom tasks—positions them centrally
in educational transformation. However, teachers face multiple challenges: high workloads,
behavioral issues among students, strained relationships with parents and colleagues, and the need
to adapt to rapidly changing technological and pedagogical landscapes. They are expected to meet
the diverse and evolving expectations of students raised in digital environments that favor active,
self-directed, and problem-solving learning styles. Moreover, they must recognize and manage
students’ individual differences. In this context, learning-oriented leadership equips teachers to
design responsive and inclusive educational environments.

Against this backdrop, the present study was designed to answer the question: What model can
effectively illustrate the status of learning-oriented leadership in enhancing the professional
empowerment of teachers in Mazandaran Province?

Methods and Materials

This applied research employed a mixed-method exploratory design, integrating both qualitative and
guantitative approaches. In the qualitative phase, thematic analysis was used to identify dimensions
of the model based on expert insights. Participants included selected educational leaders from
Mazandaran Province with management and policy experience. A purposive sampling strategy was
used to select 10 experts with rich information potential. Interviews continued until theoretical
saturation was reached.

In the quantitative phase, the population consisted of 1,929 teachers across 32 districts of
Mazandaran Province’s Department of Education. Using stratified random sampling and the Krejcie
and Morgan table, a sample of 303 teachers was selected. Data collection tools included semi-
structured interviews for the qualitative phase and a researcher-made questionnaire in the
guantitative phase, developed based on the themes extracted from interviews.

The questionnaire had two sections: demographic items (e.g., age, gender, education level, service
history, employment type) and specialized items (83 items measuring dimensions of the leadership
and empowerment models). Content and face validity were confirmed by experts. Construct validity
was examined through AVE and CR indices. Internal consistency reliability was verified using
Cronbach’s alpha.

For data analysis, SPSS was used for descriptive statistics and reliability assessment, and LISREL
was used for confirmatory factor analysis and structural equation modeling. The final model
examined path coefficients, t-values, and factor loadings, ensuring they met accepted statistical
thresholds.

Findings

Descriptive statistics showed varying means across dimensions of the leadership and empowerment
models. Among leadership components, “environmental factors” scored a mean of 3.89 (SD=0.69),
while “organizational factors” followed closely at 3.84 (SD=0.62). The empowerment dimension
“decision-making” had the highest mean at 3.96 (SD=0.62), followed by “citizenship skills” at 3.85
(SD=0.61).

Normality tests confirmed that all variables had acceptable distributions for parametric analysis. For
example, the Kolmogorov-Smirnov test showed non-significant results (p > 0.05) for all variables,
such as “organizational factors” (Z=0.69, p=0.590) and “decision-making” (Z=0.69, p=0.637).

The structural model indicated that learning-oriented leadership significantly predicted teacher
empowerment, with a standardized path coefficient of 0.72 and a t-value of 8.84, exceeding the
critical value of 1.96. Subcomponents of leadership significantly influenced the leadership construct:
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“educational justice” (B=0.74, t=6.88), “employee satisfaction” (=0.72, t=6.39), and “economic and
discrimination factors” (3=0.65, t=3.29).

Likewise, the empowerment construct was significantly influenced by its components: “individual
characteristics” (f=0.66, t=6.33), “citizenship skills” (f=0.62, t=7.80), “decision-making” ($=0.60,
t=6.70), and “collaboration” (f=0.59, t=8.41). All factor loadings were above 0.4 and significant at the
0.01 level, indicating strong convergent and discriminant validity. The results demonstrated that
learning-oriented leadership significantly and positively influenced professional teacher
empowerment.

Discussion and Conclusion

The findings confirm that learning-oriented leadership has a robust and statistically significant effect
on the professional empowerment of teachers in Mazandaran Province. The model's dimensions—
environmental, individual, institutional, and organizational factors—were all validated through
empirical testing and demonstrated substantial explanatory power. These results support the
proposition that enhancing leadership practices aligned with learning goals can directly improve
teachers’ professional capacity.

A strategic and locally grounded roadmap is essential to operationalize this model effectively. The
integration of educational justice, employee satisfaction, and responsiveness to socio-economic
challenges must be part of a long-term policy. Importantly, these leadership and empowerment
variables do not function in isolation. Instead, they exhibit overlapping relationships and influence
broader organizational citizenship behaviors.

The proposed model provides a practical and empirically supported framework for educational
leaders seeking to foster systemic empowerment. Its adaptability allows for application across
various educational contexts while remaining sensitive to regional and cultural particularities.
Ultimately, the findings encourage education departments to adopt strategic leadership development
initiatives as a means to reinforce teacher empowerment, organizational learning, and educational
effectiveness.
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