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Abstract

This study aimed to design and explain a curriculum model for teaching the indigenous arts of Hormozgan
Province through an entrepreneurship-oriented approach for upper primary school students. This
qualitative study employed a phenomenological design. Participants comprised 20 curriculum specialists,
art education experts, entrepreneurship education specialists, upper primary school teachers, and experts
in the indigenous arts of Hormozgan Province, selected through purposive sampling. Data were collected
using semi-structured interviews structured around a ten-element curriculum framework encompassing
curriculum rationale and philosophy, objectives, content, learning activities, teacher role, student role,
educational resources, time, learning environment, and assessment. The interview data were analyzed
through Braun and Clarke’s six-stage thematic analysis procedure, including familiarization, initial coding,
category formation, theme development, theme review, and integration into the final curriculum model.
Trustworthiness was established according to Lincoln and Guba’s criteria of credibility, transferability,
dependability, and confirmability. Interpretive analysis revealed that the proposed curriculum constitutes
an integrated, contextualized, and experiential structure organized around four fundamental dimensions:
“situated and experiential learning,” “art as a system of meaning,” “entrepreneurship as cultural—
experiential value creation,” and “multilayered roles in learning.” The model shifts curriculum objectives
from knowledge transmission toward creativity, problem-solving, self-efficacy, cultural identity, and
entrepreneurial competencies. Its content is grounded in simplified indigenous arts and locally available
materials, while learning activities emphasize project-based, collaborative, problem-oriented experiences

and an idea-to-product cycle. The teacher is reconceptualized as a facilitator, learning designer, and
cultural mediator, whereas the student assumes the role of an active learner, producer, designer, and
decision-maker. Assessment is predominantly formative, qualitative, process-oriented, and performance-
based, using observation, portfolios, self-assessment, and continuous feedback. The proposed model
provides an indigenous, integrated, and entrepreneurship-oriented curriculum framework that connects
schooling with local culture, lived experience, and value creation. Its implementation may strengthen
students’ cultural identity, creativity, problem-solving abilities, entrepreneurial competencies, and other
twenty-first-century skills while establishing stronger links among education, indigenous culture, and the
local economy.

Keywords: Curriculum, Indigenous Arts, Entrepreneurship, Upper Primary Education, Phenomenology,
Experiential Learning, Hormozgan.
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Extended Abstract

Introduction

Contemporary curriculum development increasingly emphasizes the cultivation of creativity,

problem-solving, cultural awareness, social participation, and entrepreneurial competencies rather
than the mere transmission of disciplinary knowledge. Within this shift, art education has gained
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particular importance because it provides opportunities for students to learn through experience,
experimentation, interpretation, production, and interaction with their social and cultural environment.
Nevertheless, evidence from elementary schools suggests that the potential of the art curriculum is
not always fully realized in practice and that teachers and students frequently encounter limitations
related to content, implementation, resources, and the meaningful integration of artistic experiences
into everyday learning (Rajai Asiabellagh et al., 2025). Consequently, contemporary curriculum
planning requires approaches that transform art education from a predominantly content-oriented
subject into an experiential, culturally responsive, and participatory field of learning.

A major development in this regard is the growing emphasis on culturally situated and ecosystem-
based art curricula. Curriculum content becomes more meaningful when it reflects learners’ local
environments, cultural memories, everyday experiences, and indigenous forms of knowledge. The
development of multicultural art curriculum models for upper primary education based on Iran’s
diverse ecosystems indicates that cultural and regional diversity should be incorporated into
curriculum objectives, content, teaching activities, educational resources, and assessment
processes (Nakhzari Moghaddam & Akbari Borang, 2025). From a broader curriculum perspective,
effective educational planning also requires systematic alignment among objectives, content,
learning experiences, instructional roles, and evaluation mechanisms while considering the social
and cultural characteristics of learners (Mousapour, 2020). Indigenous arts can therefore function not
merely as supplementary cultural materials but as meaningful curricular resources through which
students engage with identity, history, environment, and local knowledge.

The importance of indigenous arts is especially evident in regions characterized by rich intangible
cultural heritage. Integrating cultural heritage into school art curricula can reinforce cultural identity,
facilitate intergenerational transmission of knowledge, and create stronger relationships between
schools and their surrounding communities. At the same time, such integration requires careful
adaptation of traditional knowledge to learners’ developmental needs and contemporary educational
contexts (Wang & Austria, 2024). Hormozgan Province possesses substantial cultural and artistic
capacities, including traditional handicrafts, indigenous patterns, marine-related artistic products,
local materials, and other artistic practices closely connected with its geographical and cultural
environment. These resources provide considerable potential for creative education and the
development of entrepreneurial learners (Daryaei, 2024).

Entrepreneurship education represents another important orientation of contemporary curricula. In
educational settings, entrepreneurship should not be reduced to business creation or economic
instruction; rather, it encompasses opportunity recognition, initiative, creativity, problem-solving,
collaboration, decision-making, responsibility, and value creation. Curriculum frameworks for
entrepreneurship and social entrepreneurship increasingly emphasize authentic experiences, real
or simulated problems, project-based activity, and opportunities for learners to generate social,
cultural, or economic value (Tatpuje et al., 2025). Similarly, a rhizomatic approach to social
entrepreneurship curriculum in Iranian primary education highlights flexibility, multidirectional
interaction, non-linear learning experiences, and stronger connections between schools and society
(Etesami et al., 2026). Entrepreneurship-oriented economic education likewise requires coherence
among curricular goals, content, learning activities, and assessment procedures so that learners can
engage in decision-making and value-creating experiences rather than simply acquire conceptual
knowledge (Yousefi Hamidi et al., 2025). Learner engagement is also influenced by the way
entrepreneurial curricula are designed and by the extent to which they provide active, flexible, and
meaningful participation opportunities (Starbird et al., 2025).
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Art education offers an appropriate context for cultivating these competencies because artistic
activity inherently involves ideation, experimentation, resource use, problem-solving, production,
revision, communication, and presentation. Empirical evidence indicates that traditional arts
education can foster elementary students’ entrepreneurial spirit through the mediating role of
creativity (Ahmadi & Rostami, 2023). Art has similarly been identified as an important mechanism for
enhancing students’ creativity and entrepreneurial capacities (Ajeri, 2024), while artistic creativity
and attachment to cultural heritage have been associated with entrepreneurial intentions among
elementary school children (Hashemi, 2023). Art can also convey entrepreneurial concepts through
cultural narratives and media, reinforcing values such as creativity, independence, effort,
responsibility, and production (Sadeghi Arani & Naderi Yeganeh, 2023). School-based experiences
further demonstrate that entrepreneurship and creativity can be promoted through practical and
participatory art activities (Sedaghat et al., 2022), while applied culture and art education with
vocational and entrepreneurial orientations can strengthen the relationship between schooling and
practical life skills (Pourmahani, 2022). The promotion of entrepreneurial art in schools can therefore
contribute simultaneously to educational, cultural, and socioeconomic development (Darabinejad et
al., 2022).

In Hormozgan Province, previous research has already demonstrated the potential of indigenous
arts for developing students’ entrepreneurial skills and has emphasized the need for curriculum
structures that combine local art with entrepreneurial learning (Poursoleimani & Mahdavi, 2022).
However, a comprehensive curriculum requires more than the selection of indigenous content; it
must clarify its underlying philosophy, objectives, learning activities, teacher and student roles,
resources, time, learning environment, and assessment. Contemporary developments in digital and
intelligent art education further underscore the need for flexible and diversified curricular resources.
Generative artificial intelligence has been proposed as a means of expanding ideation and
curriculum construction in art education (Qiao et al., 2024), while AIGC-based approaches can
diversify artistic creation and learning experiences (Zhou, 2024). Digital curriculum resource libraries
can also facilitate access to varied instructional materials (Zhang, 2024), and intelligent curriculum
teaching can support interaction, resource integration, and more flexible art education (Wang, 2024).
Nevertheless, technological resources should complement rather than replace students’ direct
engagement with indigenous culture and lived environments. Against this background, the present
study sought to design a curriculum model for teaching the indigenous arts of Hormozgan Province
through an entrepreneurship-oriented approach in upper primary education.

Methods and Materials

This study employed a qualitative research design with a phenomenological orientation to
understand the lived experiences and interpretations of individuals directly involved in curriculum
planning, art education, entrepreneurship education, primary education, and indigenous arts. The
participants consisted of 20 individuals, including curriculum specialists, art education experts,
entrepreneurship education specialists, upper primary school teachers, and experts and
practitioners familiar with the indigenous arts of Hormozgan Province. Participants were selected
purposively according to criteria including relevant academic expertise, practical experience in
education or artistic production, familiarity with entrepreneurship education, and substantial
knowledge of the indigenous cultural context of Hormozgan.

Data were collected through individual semi-structured interviews. The interview protocol was
organized according to a ten-element curriculum framework comprising curriculum rationale and
philosophy, objectives, content, learning activities, teacher role, student role, educational materials
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and resources, time, learning space and environment, and assessment. Open-ended questions
enabled participants to describe their experiences and perspectives while allowing the researcher to
explore specific issues such as the integration of indigenous arts and entrepreneurial competencies,
creativity-oriented instruction, culturally responsive teaching, and performance-based assessment.
Interviews were conducted either face-to-face or, in limited cases, virtually. With participants’
informed consent, the interviews were audio-recorded, supplemented by field notes, and transcribed
verbatim. The data were analyzed using a six-stage thematic analysis process. The analysis involved
repeated familiarization with the transcripts, initial coding of meaningful units, grouping similar codes
into conceptual categories, development of major themes, review and refinement of themes against
the original data, and integration of the resulting themes into the final curriculum model.
Trustworthiness was enhanced through participant review, expert examination of codes and themes,
rich description of the study context, documentation of analytic procedures, peer review, reflective
notes, and explicit connections between raw data and final interpretations.

Findings

The qualitative analysis resulted in an integrated curriculum model organized around the ten
curriculum elements and four overarching phenomenological dimensions. The four fundamental
dimensions were identified as situated and experiential learning, art as a system of meaning,
entrepreneurship as cultural-experiential value creation, and multilayered roles in learning.

The first dimension, situated and experiential learning, indicated that participants considered
meaningful learning to emerge from direct experience, everyday life, interaction with the local
environment, observation, practical activity, and engagement with authentic situations. Accordingly,
the curriculum philosophy shifted from abstract transmission of knowledge toward experiential,
place-based, and contextualized learning. Indigenous culture and the local environment were treated
as integral sources of learning rather than peripheral additions.

The second dimension, art as a system of meaning, reflected the view that indigenous arts are not
merely technical skills or handicraft products. They embody cultural identity, heritage, history,
environmental relationships, and shared systems of meaning. Curriculum content therefore included
teachable indigenous arts such as palm-leaf weaving, traditional embroidery, shell-based
ornaments, and local patterns, together with cultural narratives, locally available materials, and
simplified versions of traditional practices appropriate to children’s developmental levels.

The third dimension, entrepreneurship as cultural-experiential value creation, conceptualized
entrepreneurship as a process extending beyond economic activity. Entrepreneurship involved
identifying opportunities, solving problems, transforming ideas into products, creating cultural and
social value, experiencing production, presenting products, and learning through revision and failure.
The curriculum objectives consequently encompassed entrepreneurial attitudes, opportunity
recognition, creative problem-solving, design thinking, practical production skills, decision-making,
communication, self-confidence, self-efficacy, teamwork, social participation, and cultural identity.
Learning activities were predominantly project-based, problem-oriented, participatory, and
productive. Students were expected to move through an idea-to-product cycle, engage in practical
production, collaborate in groups, solve authentic design problems, participate in trial and error,
revise their ideas, and present their products through school exhibitions or markets. Thus, learning
was conceptualized as a productive and creative process rather than passive reception of
information.

The fourth dimension concerned multilayered roles in learning. The teacher was reconceptualized
as a facilitator, learning designer, cultural mediator, classroom manager, feedback provider, and

A



Sl Jg% 3 53p drugi

connector between the school and local community. The student was positioned as an active learner,
producer, designer, decision-maker, communicator, and participant in collaborative learning. Local
artists, families, and community members were also identified as potential educational resources.
Educational materials included natural resources such as shells and palm leaves, human resources
such as local artists and families, cultural resources such as indigenous knowledge and oral
narratives, and experiential resources including workshops and field visits. Learning spaces
extended beyond the conventional classroom to workshops, exhibitions, school markets, open
environments, and community settings. Time was envisioned as flexible and project-oriented,
including workshop periods, annual projects, and extracurricular activities when necessary.
Assessment was primarily formative, qualitative, process-oriented, and performance-based.
Suggested assessment tools included portfolios, observation, self-assessment, learning narratives,
and continuous feedback. Assessment focused not only on the final artistic product but also on
creativity, problem-solving, participation, teamwork, entrepreneurial attitudes, and students’
development throughout the learning process.

Discussion and Conclusion

The findings demonstrate that an entrepreneurship-oriented curriculum for indigenous arts should
be understood as an integrated cultural and educational system rather than as the simple addition
of entrepreneurial concepts to conventional art instruction. The model places students’ lived
experiences, local culture, and authentic participation at the center of learning. In this structure,
indigenous art becomes simultaneously a subject of learning, a cultural language, a means of
creative production, and a context for value creation.

The centrality of situated and experiential learning suggests that the educational value of indigenous
arts emerges most clearly when students interact directly with local materials, cultural practices,
artists, and community settings. Such experiences reduce the distance between school knowledge
and everyday life and enable students to understand art through participation rather than abstraction.
The model therefore transforms the local environment into an educational resource and expands the
boundaries of learning beyond the classroom.

The interpretation of art as a system of meaning further indicates that indigenous arts can contribute
substantially to cultural identity formation. Students are not merely taught how to reproduce
traditional products; they are encouraged to understand the meanings, histories, environmental
relationships, and social experiences embedded within those products. This approach makes
cultural preservation an active educational process rather than a passive transmission of heritage.
The entrepreneurship dimension adds another layer by redefining artistic learning as a process of
cultural and experiential value creation. Students engage in ideation, production, problem-solving,
presentation, feedback, and revision. Such a process provides opportunities for developing
creativity, self-efficacy, collaboration, communication, and decision-making while preserving the
cultural grounding of artistic activity. Entrepreneurship is therefore integrated into learning as a
competency for creative action rather than introduced as a separate economic topic.

The changing roles of teachers and students are equally important. The proposed model requires
teachers to move beyond direct instruction and create environments in which students can explore,
produce, cooperate, and make decisions. Students become active agents who generate products
and meanings rather than merely follow predetermined procedures. Collaboration with local artists,
families, and community members further transforms the school into part of a broader sociocultural
learning network.
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Overall, the proposed model represents an indigenous, integrated, experiential, and
entrepreneurship-oriented curriculum framework in which the ten curriculum elements operate
coherently around four core dimensions. It provides a foundation for connecting formal education
with local culture, community life, creative production, and entrepreneurial competence. Its
implementation may contribute to strengthening students’ cultural identity, creativity, problem-solving
ability, self-efficacy, social participation, and capacity for value creation while simultaneously
supporting the preservation and educational revitalization of the indigenous arts of Hormozgan
Province.
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