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Abstract

The present study aimed to predict positive and negative occupational outcomes through individual and
organizational factors among elementary school teachers in Urmia County. This applied study employed
a descriptive-correlational design using path analysis. The statistical population consisted of all elementary
school teachers in Urmia County during the 2021-2022 academic year, totaling approximately 10,000
individuals. A sample of 370 teachers was selected using proportional stratified random sampling.
Research instruments included the Individual and Occupational Factors Questionnaire, Organizational
Factors Questionnaire, and Positive and Negative Occupational Outcomes Questionnaire. Data were
analyzed using SPSS version 28 and LISREL version 10. Pearson correlation coefficients and path
analysis were used to test the research hypotheses. The findings indicated that individual factors had a
significant positive relationship with positive occupational outcomes (=0.45, p<0.001) and a significant
negative relationship with negative occupational outcomes ($=-0.20, p<0.001). Organizational factors also
showed a significant positive relationship with positive occupational outcomes (=0.37, p<0.001) and a
significant negative relationship with negative occupational outcomes ($=-0.16, p<0.001). Correlation
analysis further revealed that organizational factors had the strongest negative association with negative
occupational outcomes (r=-0.695). All path coefficients were statistically significant at the 0.001 level, and
model fit indices confirmed the adequacy of the proposed model. The findings demonstrated that individual
and organizational factors play a critical role in increasing positive occupational outcomes and reducing
negative occupational outcomes among teachers. Therefore, enhancing organizational support, improving
the psychological climate of schools, and strengthening teachers’ psychological resources may improve
occupational well-being and professional performance.
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Extended Abstract
Introduction
Teachers constitute one of the most influential professional groups in educational systems, and their
occupational well-being directly affects educational quality, student development, and organizational
effectiveness. In recent years, increasing attention has been devoted to the positive and negative
occupational outcomes experienced by teachers due to growing concerns regarding burnout,
emotional exhaustion, declining professional commitment, and turnover intentions (Bezie et al., 2025;
Turner, 2025). Teaching is inherently a demanding profession that requires continuous emotional
regulation, cognitive engagement, and interpersonal interaction. Consequently, teachers are
frequently exposed to psychological and organizational stressors that may shape both constructive
and destructive professional outcomes (Acharya, 2024; Ghasemi, 2025).
Positive occupational outcomes among teachers include organizational citizenship behavior, ethical
behavior, professional well-being, job satisfaction, and organizational commitment, whereas
negative occupational outcomes are commonly reflected in burnout, emotional exhaustion,
counterproductive work behaviors, and intention to leave the profession (Ghasemi & Herman, 2024;
Tsemach & Barth, 2023). Research indicates that teachers experiencing high levels of occupational
stress are more likely to report psychological distress, decreased effectiveness, and reduced
motivation (Cilin & Seucea, 2022; Owusu & NKkyi, 2021). Furthermore, chronic occupational strain may
weaken teacher-student interactions and diminish the quality of educational delivery (Sebastian et al.,
2024).
Among the factors associated with occupational outcomes, individual factors have received
considerable scholarly attention. Psychological capital, self-efficacy, emotional resilience, mental
health, and coping skills are among the individual resources that enable teachers to manage
professional demands effectively (Mr. Prateek & et al., 2021; Ortan et al., 2021). Teachers with stronger
personal resources are generally more capable of adapting to stressful work conditions and
maintaining professional functioning under pressure (Bagdziuniené et al., 2023). Previous studies
have demonstrated that self-efficacy and resilience reduce emotional exhaustion and improve
occupational well-being among educators (Fox et al., 2023; Perveen et al., 2025).
Organizational factors also play a substantial role in shaping teachers’ occupational experiences.
Leadership style, organizational support, psychological safety, organizational justice, and work
environment quality influence teachers’ mental health and professional performance (Disilio & Callo,
2024; State et al., 2024). Studies have shown that supportive school environments can reduce
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burnout and improve job satisfaction among teachers (Alon & Harel-Gadassi, 2024; Tian & Isa, 2024).
Conversely, inadequate organizational structures, excessive workload, and unsupportive leadership
may intensify occupational stress and turnover intentions (Budomo, 2022; Zaheer et al., 2022).

The conservation of resources theory provides an important framework for understanding these
relationships. According to this theory, individuals seek to preserve and strengthen personal and
organizational resources, and stress occurs when these resources are threatened or depleted (Sha
& Chang, 2025). Teachers who perceive strong organizational support and possess adequate
psychological resources are therefore more likely to experience positive occupational outcomes and
less likely to develop negative occupational reactions (Capone et al., 2022; Khawar, 2025). In addition,
social support within educational settings may buffer the adverse effects of occupational demands
and improve psychological well-being (Tian & Isa, 2024).

Although previous research has separately examined teacher burnout, organizational commitment,
occupational stress, and well-being, fewer studies have simultaneously investigated the predictive
role of both individual and organizational factors on positive and negative occupational outcomes
among teachers. Moreover, cultural and organizational differences across educational systems
necessitate context-specific investigations. Therefore, examining these relationships among
elementary school teachers in Iran may contribute to a deeper understanding of occupational
functioning within educational organizations. Accordingly, the present study aimed to predict positive
and negative occupational outcomes through individual and organizational factors among
elementary school teachers in Urmia County.

Methods and Materials

The present study employed an applied, non-experimental, descriptive-correlational design using
path analysis. The statistical population consisted of all elementary school teachers in Urmia County
during the 2021-2022 academic year, comprising approximately 10,000 teachers. Using
proportional stratified random sampling based on the six educational districts of Urmia, a sample of
370 teachers was selected according to the Morgan sampling table.

Data were collected using standardized questionnaires measuring individual factors, organizational
factors, and positive and negative occupational outcomes. The individual and occupational factors
guestionnaire, developed by Terrence Mitchell in 1997, consisted of 27 items assessing personal
and occupational dimensions. The organizational factors questionnaire, developed by Hosseinian
and colleagues, contained 28 items evaluating organizational structure, organizational support, job
skills, and authoritarian leadership style. Positive and negative occupational outcomes were
assessed using a composite instrument including ethical behavior, organizational citizenship
behavior, unethical behavior, and turnover intention scales.

All instruments were scored using a five-point Likert scale ranging from strongly disagree to strongly
agree. Content validity of the instruments had been confirmed in previous studies, and internal
consistency reliability was assessed using Cronbach’s alpha coefficients. Reliability coefficients for
the scales were within acceptable ranges.

After obtaining official permission from educational authorities and school administrators,
guestionnaires were distributed among teachers. Ethical considerations, including voluntary
participation, confidentiality of responses, and anonymity, were fully observed throughout the
research process.

Data analysis was conducted using SPSS version 28 and LISREL version 10. Descriptive statistics
including frequency, percentage, mean, and standard deviation were calculated. Pearson correlation
coefficients were used to examine relationships among variables. In addition, path analysis was
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employed to evaluate the direct effects of individual and organizational factors on positive and
negative occupational outcomes.

Findings

The demographic findings showed that most participants were female teachers (66.5%). The
majority of teachers were between 36 and 40 years old (38.1%), held bachelor’s degrees (50.5%),
and had 10 to 20 years of work experience (44.6%).

Descriptive findings indicated that the mean score for organizational factors was 113.72 (SD =
15.711), while the mean score for individual factors was 33.11 (SD = 5.646). The mean score for
positive occupational outcomes was 173.12 (SD = 16.147), whereas the mean score for negative
occupational outcomes was 107.96 (SD = 11.588).

Examination of statistical assumptions demonstrated that all variables were normally distributed.
Skewness and kurtosis values were within the acceptable range of £1, and the Kolmogorov—Smirnov
test results were non-significant. Multicollinearity diagnostics also confirmed acceptable tolerance
and variance inflation factor values, indicating the absence of multicollinearity among predictor
variables.

Correlation analysis revealed significant positive relationships between individual factors and
positive occupational outcomes (r = 0.342, p < 0.01), as well as between organizational factors and
positive occupational outcomes (r = 0.490, p < 0.01). In contrast, significant negative relationships
were found between individual factors and negative occupational outcomes (r = -0.552, p < 0.01)
and between organizational factors and negative occupational outcomes (r = -0.695, p < 0.01).
Path analysis findings demonstrated that individual factors had a significant positive direct effect on
positive occupational outcomes (B = 0.45, t =9.99, p < 0.001) and a significant negative direct effect
on negative occupational outcomes ( = -0.20, t = -4.30, p < 0.001). Similarly, organizational factors
had a significant positive direct effect on positive occupational outcomes (f = 0.37,t = 5.11, p <
0.001) and a significant negative direct effect on negative occupational outcomes (f = -0.16, t = -
7.94, p <0.001).

These findings suggest that teachers with stronger personal resources and more supportive
organizational environments are more likely to experience constructive occupational outcomes and
less likely to experience adverse professional consequences.

Discussion and Conclusion

The present study demonstrated that both individual and organizational factors significantly predict
positive and negative occupational outcomes among elementary school teachers. The findings
suggest that teachers’ psychological resources, mental health, and self-efficacy contribute
substantially to improving professional well-being and reducing occupational distress. Teachers who
possess stronger internal resources appear to cope more effectively with educational pressures and
maintain healthier professional functioning.

The findings also emphasized the importance of organizational conditions in shaping occupational
experiences. Supportive leadership, organizational justice, and psychologically safe work
environments were associated with more positive occupational outcomes and lower levels of
negative professional experiences. These results indicate that organizational support functions as a
protective factor against occupational strain and burnout.

Another important finding was that organizational factors exhibited a stronger association with
negative occupational outcomes than individual factors. This suggests that workplace conditions and
institutional structures may play a particularly important role in preventing burnout, emotional
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exhaustion, and turnover intentions among teachers. Therefore, improving school organizational
climates may significantly enhance teachers’ occupational well-being.

Overall, the study highlights the necessity of adopting multidimensional approaches for improving
teachers’ occupational functioning. Strengthening psychological resources while simultaneously
enhancing organizational support systems may increase positive professional behaviors and reduce
harmful occupational consequences. Educational policymakers and school administrators should
therefore prioritize mental health promotion programs, supportive leadership practices, and
psychologically healthy educational environments to improve teacher well-being and professional
sustainability.
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