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Abstract

The purpose of this study was to investigate the effect of social support on students' social competence
with the mediating role of life skills. This study was descriptive-survey in nature and applied in purpose.
The statistical population included 1,624 elementary students in Chaboksar. Based on the Krejcie and
Morgan table, 313 students were selected through stratified random sampling. Data were collected using
three standardized questionnaires: the Social Support Scale (Zimet et al., 1988), the Social Competence
Scale (Gomez-Ortiz, 2023), and the Life Skills Inventory (Meir, 2015). Data analysis was conducted using
descriptive statistics and structural equation modeling in Smart PLS. Results showed that social support
had a significant positive effect on social competence (3=0.390, t=7.302). It also significantly predicted life
skills (8=0.427, t=9.559), and life skills significantly affected social competence (3=0.217, t=4.117). The
Sobel test confirmed the significance of the indirect effect of social support on social competence via life
skills (t=4.003). The GOF index was 0.344, indicating a moderate model fit. This study confirms the vital
role of social support in enhancing students’ social competence and highlights the strengthening effect of
life skills as a partial mediator. Accordingly, implementing life skills interventions can increase the
effectiveness of social support in promoting students’ social development.
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Extended Abstract
Introduction
Social competence, as a core construct in child and adolescent development, plays a crucial role in
facilitating adaptive interpersonal behavior, academic success, and emotional well-being. It
encompasses a range of skills and behavioral capacities such as emotional regulation,
communication, cooperation, and social problem-solving. Research has consistently shown that
students with higher levels of social competence are better equipped to manage interpersonal
challenges, experience lower levels of psychological distress, and report higher levels of school
adjustment and life satisfaction (Collie, 2022; Domitrovich et al., 2017). Given the centrality of social
competence in developmental trajectories, identifying the factors that promote it is of theoretical and
practical importance.
Among the most prominent predictors of social competence is social support, which refers to the
perception or experience of being cared for, valued, and part of a supportive social network. Social
support can stem from various sources including family members, peers, and significant others and
has been linked to reduced anxiety, increased self-esteem, and enhanced interpersonal
effectiveness in school-aged children and adolescents (Harper et al., 2022; Mallinckrodt & Wei,
2005). It not only serves as a buffer against stressors but also facilitates social learning by providing
models of effective social behavior and emotional responsiveness (Hassani et al., 2017; Taylor et al.,
2015). Studies have further demonstrated that the absence of perceived support is associated with
increased risk for behavioral problems and social withdrawal (Karimi et al., 2016).
Although the direct relationship between social support and social competence is well-established,

emerging research points to the importance of mediating variables that help explain how support is
\\i
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translated into competent social functioning. One such mediator is life skills—a set of psychosocial
abilities that enable individuals to manage personal and interpersonal demands effectively. These
include decision-making, critical thinking, emotional regulation, empathy, and interpersonal
communication. Life skills are considered essential for fostering adaptive functioning, especially in
the context of adolescence, where social roles become more complex and emotionally demanding
(CAliSKan, 2023; Forneris et al., 2007). There is increasing evidence suggesting that life skills not
only improve students’ personal coping capacities but also enhance their ability to perceive, access,
and utilize social support networks more effectively (Collie Rebecca et al., 2024; Rebecca et al., 2024).
Yuan et al. (2025) emphasized that the positive effects of family social support on children's
development are often mediated through increased psychological capital and a heightened sense of
competence among caregivers, which ultimately benefits the child’s emotional and social functioning
(Yuan et al., 2025). Likewise, Motta et al. (2024) demonstrated that engaging youth in social media-
based educational interventions targeting emotional skills can enhance their ability to seek and utilize
support, thereby improving their social competence over time (Motta et al., 2024). In another study,
Beshirian et al. (2022) found that students with higher levels of internet addiction tended to report
lower levels of communication and social skills, which were significantly moderated by the degree of
perceived social support (Beshirian et al., 2022). These studies collectively suggest that life skills may
serve as an important bridge linking social support to actual social functioning.

Additional findings support the need to investigate the mediating role of life skills in this relationship.
For instance, McDonnell et al. (2024) found that social-emotional competencies in undergraduate
students were significantly predicted by perceived social support and that these competencies, in
turn, were associated with career readiness (McDonnell et al., 2024). Kewalramani et al. (2021)
highlighted how technological interventions using robotic toys in early childhood education can
promote social and emotional skills, enhancing children’s competence in peer interactions
(Kewalramani et al., 2021). Similarly, Karasova and Uhlérikova (2022) showed that adolescents with
disabled siblings, a context that may challenge social development, can nonetheless develop high
levels of social competence when supported by strong social networks (Karasovd & Uhlarikova,
2022). In Uganda, Namasaba et al. (2022) found that social support significantly enhanced the
resilience and coping skills of caretakers, further reinforcing the critical role of contextual support in
shaping psychosocial outcomes (Namasaba et al., 2022).

Building on this body of literature, the present study sought to examine the effect of social support
on the social competence of elementary school students, with a particular focus on the mediating
role of life skills. By modeling this relationship, the study aims to provide insight into how external
resources (e.g., social support) are internalized through the development of essential psychosocial
capacities (e.g., life skills), which in turn contribute to socially competent behavior in school-aged
children.

Methods and Materials

This research employed a descriptive-survey design and was applied in purpose. The statistical
population consisted of all elementary school students in Chaboksar, totaling 1,624 students (753
girls and 871 boys). Based on Krejcie and Morgan’s table, a sample of 313 students was selected
through stratified random sampling. Data collection tools included three standardized
guestionnaires: the Social Support Questionnaire (Zimet et al.,, 1988) with 12 items, the Social
Competence Questionnaire (Gomez-Ortiz, 2023) with 26 items across five subscales, and the Life
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Skills Inventory (Meir, 2015) with 10 items. Data were analyzed using descriptive statistics (means,
standard deviations, skewness, kurtosis) and inferential statistics via structural equation modeling
(SEM) in Smart PLS.

Findings

Descriptive results indicated moderate to high levels of social support, life skills, and social
competence among participants. Correlational analysis showed significant positive associations
between all major variables. Social support had a strong direct relationship with social competence
(r = 0.486), and also significantly correlated with life skills (r = 0.403). Life skills were moderately
correlated with social competence (r = 0.371).

Path analysis confirmed all three primary hypotheses. Social support had a significant direct effect
on social competence (B = 0.390, t = 7.302). It also significantly predicted life skills (B = 0.427, t =
9.559). In turn, life skills significantly predicted social competence ( = 0.217, t = 4.117). The Sobel
test indicated that the indirect effect of social support on social competence through life skills was
statistically significant (t = 4.003), confirming the mediating role of life skills.

The R2 values were 0.182 for life skills and 0.271 for social competence, suggesting that the model
accounted for 18.2% and 27.1% of the variance in these variables, respectively. The Q2 values were
also positive, indicating acceptable predictive relevance. The model’'s GOF (Goodness of Fit) index
was 0.344, representing a moderate overall model fit.

Discussion and Conclusion

The results of this study confirm the critical role of social support in enhancing students' social
competence and illustrate the partial mediating effect of life skills in this relationship. These findings
align with previous research indicating that students who perceive higher levels of support from their
social environment are more likely to engage in effective social behaviors, adapt more readily to
classroom settings, and experience fewer interpersonal difficulties.

Life skills were shown to be an important psychosocial resource that translates social support into
practical, observable social behavior. Students who possess strong decision-making abilities,
emotional regulation, and interpersonal communication skills are more likely to utilize available
support effectively and engage in competent social interactions. This supports the notion that social
support alone is not always sufficient for behavioral change; rather, the presence of internal
psychological assets like life skills amplifies the impact of external support.

The study also emphasizes that life skills function as a partial mediator, suggesting that while social
support has a direct influence on social competence, part of this effect is channeled through
enhanced psychosocial capacities. This highlights the importance of designing interventions that
simultaneously strengthen life skills while fostering supportive environments. Doing so can optimize
students' developmental outcomes and promote holistic growth in both academic and social
domains.

The model developed in this study can be applied in educational settings to identify students at risk
of poor social functioning and to inform targeted intervention strategies. Teachers, counselors, and
parents can collaborate to create environments rich in emotional and instrumental support while
integrating structured life skills training into school curricula. Such multidimensional approaches are
likely to yield better outcomes than focusing on either environmental or individual factors in isolation.
Overall, this study contributes to the growing literature on the interplay between contextual support
and personal development in youth. By empirically validating the mediating role of life skills in the
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relationship between social support and social competence, it offers a nuanced perspective that can
inform both research and practice. Future studies could explore this model across different age
groups, cultures, and educational systems to further generalize and refine its applicability.
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